	Bond  Primary School Music Progression Grid 

	Music at Bond: 

	 Overall AIMS (NC) 
	At Key Stage One: 
Pupils should be taught to:
· use their voices expressively and creatively by singing songs and speaking chants and rhymes
· play tuned and untuned instruments musically
· listen with concentration and understanding to a range of high-quality live and recorded music
· experiment with, create, select and combine sounds using the interrelated dimensions of music
	At Key Stage Two: 
Pupils should be taught to sing and play musically with increasing confidence and control. They should develop an understanding of musical composition, organising and manipulating ideas within musical structures and reproducing sounds from aural memory.
Pupils should be taught to:
· play and perform in solo and ensemble contexts, using their voices and playing musical instruments with increasing accuracy, fluency, control and expression
· improvise and compose music for a range of purposes using the interrelated dimensions of music
· listen with attention to detail and recall sounds with increasing aural memory
· use and understand staff and other musical notations
· appreciate and understand a wide range of high-quality live and recorded music drawn from different traditions and from great composers and musicians
· develop an understanding of the history of music 


	Study 

	 
	Key Stage One 
	Lower Key Stage Two 
	Upper Key Stage Two 

	
	Year 1
	Year 2
	Year 3 
	Year 4 
	Year 5 
	Year 6

	Finding My Voice-Autumn 1 u

	-My Street in Mitcham, England
	My City
 
	          Our Community

 
	Home & Away 
	Our Planet
	Get Up, Stand Up – A story of protest through the years

	
	Learning Objectives:
· Everyone has a singing voice.
· The voice can be pitched higher and lower
· Pitch can be heard internally using the ‘thinking voice’.
· Good vocal technique improves vocal sound quality and control.

Lesson Outcomes:
· Distinguish between and use talking, whispering and singing voices.
· Pitch-match with increasing accuracy within a limited range of notes: m  s  l (Major Scale steps 3, 5 and 6)
· Sing in a group and individually as a soloist e.g. in a short ‘call and response’ song.
· Use internal thinking voice with increasing accuracy and control, to identify and place a starting pitch.
· Sing with awareness of posture, breath control and clear diction.
	Learning Objectives:
· Good singing relies on the development of accurate pitching and use of ‘thinking voice’
· Good vocal technique improves vocal sound quality and control and allows the voice to be expressive.

Lesson Outcomes:
· Sing a variety of songs, pitch-match with increasing accuracy and control.
· Sing songs which use within a widening range of pitches:  
d  r  m f  s  l (Major Scale steps 1,2,3,4,5,6)
· Use internal thinking voice with growing control to place the voice accurately and maintain own line in simple 2 part work (rounds and canons).
· Sing with awareness of good posture, breath control and clear diction.
· Sing confidently to communicate meaning with increasing control over dynamic range and timbre.
		Learning Objectives:
· Good singing relies on the development of accurate pitching and use of ‘thinking voice’
·  Good vocal technique improves range and control
· The voice is an expressive instrument.

Lesson Outcomes:
· Sing a wide variety of songs, pitch-matching with accuracy and control.
· Sing with a free vocal quality throughout their pitch range.
· When singing, use one breath per melodic phrase.
· Sing songs which use an increasingly wider pitch range: 
d - l  (Major and Minor Scale steps 1 – 6) 
d - high d’ (a full, 8-step Major/ Minor scale + Pentatonic).
· Hold own line in simple rounds and canons with increasing accuracy, confidence and awareness of effect created.
· Use the voice with awareness and control over breathing, diction and posture.
· Sing confidently to communicate meaning using an appropriate range of timbre and dynamics.
	Learning Objectives:
· Place the voice comfortably, with awareness, so there is free vocal quality throughout their pitch range.
· Develop a focused singing tone with good articulation and pitch-matching (intonation)
· The voice is an expressive instrument and can convey a range of emotions to support the text

Lesson Outcomes:
· Place the voice with accuracy over a wider pitch range of one octave: d – High d’ (Major or Minor scale steps 1 – 8 + Pentatonic)
· Sing songs which contain wider jumps (intervals) in pitch.
· Explore different parts of the voice – ‘head’ and ‘chest’ – with some control and awareness.
· Cultivate an ‘unbroken’ singing tone, using one breath per melodic phrase. 
· Sing rounds, canons and simple harmonic two part arrangements, maintaining own part accurately with confidence and awareness of the effect created.

	Learning Objectives:
· Place the voice comfortably, with awareness, so there is free vocal quality throughout their pitch range.
· Develop a focused singing tone with good articulation, pitch-matching (intonation), phrasing and dynamic range.
· The voice is an expressive instrument and can convey a range of emotions to support the text
· Specific vocal techniques can be employed to capture different elements of a musical genre or style

Lesson Outcomes:
· Place the voice with accuracy over a wider pitch range of Low - High (e.g. an 11th – Major or Minor scale range from low 5 – high 8)
· Sing songs which contain wider jumps (intervals) in pitch.
· Explore different parts of the voice – ‘head’ and ‘chest’ – with growing control and awareness.
· Use an ‘unbroken’ singing tone, using one breath per melodic phrase. 
· Sing rounds, canons and simple harmonic two / three part arrangements, maintaining own part accurately with confidence and awareness of how the different parts fit together.
· Show an understanding of how lyrics can reflect cultural and social meaning and use this to enhance their performances.
· Sing songs from a range of musical genres and styles
	Learning Objectives:
· Place the voice comfortably, with awareness, so there is a free and flexible vocal facility throughout their pitch range.
· Develop a focused singing tone with good articulation, pitch-matching (intonation), phrasing and dynamic range.
· The voice is an expressive instrument and can convey a range of emotions to support the text
· Specific vocal techniques can be employed to capture different elements of a musical genre or style

Lesson Outcomes:
· Place the voice with accuracy over a wider pitch range of Low s, - High r’ (a 12th, Major or Minor scale steps low 5 – high 2).
· Sing songs which contain wider jumps (intervals) in pitch.
· Explore different parts of the voice – ‘head’ and ‘chest’ – with growing control and awareness.
· Use an ‘unbroken’ singing tone, using one breath per melodic phrase. 
· Sing rounds, canons and simple harmonic two / three part arrangements, maintaining own part accurately with confidence and awareness of how the different parts fit together.
· Show an understanding of how lyrics can reflect cultural and social meaning and use this to enhance their performances.
· Sing songs , including their own simple compositions, from a wide range of musical genres and styles




	
Pulse and Tempo in Rhythm-Autumn 2
	Learning Objectives:
· Pulse is a continuous, regular, steady beat that can be felt internally, like a musical ‘heart-beat’
· Tempo in music means speed – faster / slower; getting faster / getting slower.
· Tempo is set by the speed of the pulse.

Learning Outcomes:
· Feel and mark the pulse in different ways using the voice, body (tap knees) and percussion.
· Move rhythmically to the pulse of the music.
· Identify and mark the pulse and / or the rhythm of a song (tap, clap or use percussion)
· Recognise aurally changes in tempo in a song or instrumental piece.
· Identify and mark the steady pulse in songs and other pieces (e.g. recorded extracts).
· Set changes in pulse with increasing awareness and control using familiar songs.

	Learning Objectives:
· Pulse is a continuous, regular, steady beat that can be felt internally.

· Pulse can vary in tempo.

· Pulse continues even when the rhythm ‘rests’.
· Tempo is determined by the speed of the pulse.
Learning Outcomes:
· Feel and mark the pulse in different ways using the voice, body (tap knees) and percussion.
· Set and maintain a new starting tempo in a song or percussion piece.
· Identify aurally ‘rest’ in rhythm using familiar songs.
· Separate rhythm and pulse i.e. mark the pulse whilst another group taps the rhythm of a song (i.e. in 2 parts) with awareness of when a rest in the rhythm occurs.
· Set changes in tempo by controlling the speed of the pulse using songs and instruments.

	Learning Objectives:

· Pulse can be organised into strong and weak beats and grouped in different ways (metre).

· The pulse continues through rests in the rhythm.

· The pulse beat can be sub- divided into 2 – Simple Time
· Tempo and rhythm is an expressive element in music that is used to achieve particular effects and moods.

Learning Outcomes: 
· Feel the strong beat, demonstrating a developing sense of metre (grouping of pulse in 2s, 3s or 4s).
· Mark the strong beats in different ways e.g. tapping, walking, using percussion.
· Recognise how tempo has been used in a piece (song or instrumental) and its effect ( e.g. to create excitement or highlight a particular word, phrase  or emotion)) 
· Make choices about its use in simple compositions.

	Learning Objectives:

· Pulse can be organised into strong and weak beats and grouped in different ways (metre).

· The pulse continues through rests in the rhythm.

· The pulse beat can be sub- divided into 2 – Simple Time
· Tempo and rhythm is an expressive element  in music that is used to achieve particular effects and moods
Learning Outcomes:
· Feel and mark the strong beats e.g. as part of an instrumental accompaniment to a known song.
· Use the bar line to help develop the sense of phrase in rhythm and melody.
· Begin to identify aurally how the pulse has been grouped e.g. in 2s, 3s or 4s.
· Continue to use tempo expressively in performances and composition with control and awareness of its effect.

	Learning Objectives:

· Pulse can be organised into strong and weak beats and this can help characterise a musical genre and style e.g. to create the feel of a march, a waltz etc

· Pulse can be grouped in different ways  (metre)


· The pulse beat can be sub-divided into 3 – Compound Time
· Tempo and rhythm is an expressive element  in music that is used to achieve particular effects and moods
· 

Learning Outcomes:

· Feel and mark the strong beats e.g. as part of an instrumental accompaniment to a known song. 
· Maintain the pulse accurately in vocal and instrumental  performance
· Identify aurally how the pulse has been grouped e.g. in 2s, 3s or 4s.
· Identify aurally well-known musical ‘styles’ e.g. march, waltz, lullaby, reggae, etc.
· Use tempo expressively in performances and composition with control and awareness of its effect.
· Describe and compare different kinds of music using appropriate musical vocabulary.
· Create and perform music that meets intentions and combines sounds imaginatively with awareness and understanding.

	Learning Objectives:

· Pulse can be organised into strong and weak beats and this can help characterise a musical genre and style e.g. to create the feel of a march, a waltz etc

· Pulse can be grouped in different ways  (metre)


· The pulse beat can be sub-divided into 3 – Compound Time
· Tempo and rhythm is an expressive element  in music that is used to achieve particular effects and moods
· 

Learning Outcomes:

· Feel and mark the strong beats e.g. as part of an instrumental accompaniment to a known song. 
· Maintain the pulse accurately in vocal and instrumental  performance
· Identify aurally how the pulse has been grouped e.g. in 2s, 3s or 4s.
· Identify aurally well-known musical ‘styles’ e.g. march, waltz, lullaby, reggae, etc
· Use the bar line to help develop the sense of phrase in rhythm and melody
· Begin to identify aurally examples of Compound Time ( 6/8)
· Use tempo expressively in performances and composition with control and awareness of its effect.
· Describe and compare different kinds of music using appropriate musical vocabulary.
· Create and perform music that meets intentions and combines sounds imaginatively with awareness and understanding.
· Evaluate the effect the rhythm and tempo have on their own or group compositions. 

	Spring 1- Pitch
	Learning Objectives:
· Pitch is frequency of sound, higher or lower.

Learning Outcomes:

· Follow changing pitch movements with their hands, with some accuracy.
· Use high, low and middle voices with some awareness of how each part of the voice ‘feels’ different.

	Learning Objectives:

· Pitch can be represented in different ways, e.g. using SOLFA pitch names and hand signs.

Learning Outcomes:

· Recognise aurally differences in pitch (higher / lower; big jump/smaller jump/steps) and pitch direction, with growing accuracy
· Continue to explore aurally the relationship between a limited number of pitches and show this e.g. using SOLFA hand signs and pitch names for: 
1. m  s  l  (Major Scale steps 3,5 and 6) 
               2. d  r  m (Major Scale steps 1,2 and 3)

	Learning Objectives:

· Pitch can be represented using SOLFA pitch names and hand signs.

Learning Outcomes: 

· Recognise aurally differences in pitch, distinguishing more accurately between bigger and smaller jumps (intervals) and steps.
· Begin to demonstrate the relationship between different pitches using SOLFA hand signs and pitch names for these groups:
1.   d  r  m (MS steps 1,2,3)      2.  m  s  l (MS steps 3,5,6)   
 3.  d  m  s  (MS steps 1,3,5)    4. d  r   m  f  s (MS 1,2,3,4,5)
· Read and perform (sing or play) simple melodic phrases using written symbols from the following pitch groups:
        1.   d  r  m (1,2,3)  2.  s  l (5,6)        3.  d  m  s (1, 3, 5)
	Learning Objectives:

· Pitch can be represented using SOLFA pitch names and hand signs
· Pitch can be represented using written symbols e.g. stave notation using a ‘ladder’ system.
· Melodies are constructed using pitched patterns called scales.

Learning Outcomes:

· Recognize aurally differences in pitch, distinguishing between smaller and larger intervals (steps and leaps).
· Continue to demonstrate the relationship between different pitches using SOLFA hand signs and pitch names from these pitch groups: 
               1.  d  m  s ( Major Scale steps 1,2,3)   
               2.  d  r  m  f (Major Scale steps 1,2,3,4) 
               3. d  r  m  f  s  l (Major Scale steps 1,2,3,4,5,6)

· Begin to read and perform (vocal and instrumental) short melodic phrases using a simplified ‘ladder’ system ( 2 or 3 line stave) from these pitch groups:
 1.  d  m  s  (MS steps 1,3,5)    
 2.  d  r  m  (MS steps 1,2,3)     
 3. m  s  l  (MS steps 3,5,6)

· Explore the Pentatonic Scale – d  r  m  s  l  (MS steps 1,2,3,5,6) -  in simple melodic pieces and compositions (vocal and instrumental).

	Learning Objectives:

· Pitch can be represented using SOLFA pitch names and hand signs.
· Pitch can be represented using written symbols e.g. stave notation using a ‘ladder’ system.
· There are many different forms of scale e. g major, minor, pentatonic and each has its own musical characteristics.


Learning Outcomes:

· Continue to demonstrate the relationship between different pitches using SOLFA hand signs and pitch names from these pitch groups: 
              1.  d Low s (Major Scale steps 1 and low 5)     
              2.  d  r  m  f  s  l (Major Scale steps 1,2,3,4,5,6)  
              3. s  l  t  d’ (Major Scale steps 5,6,7,8)

· Begin to read and perform short melodic phrases (vocal and instrumental) using a simplified ‘ladder’ system ( 3 line stave) from these pitch groups:
 1.  d  m  s  (MS steps 1,3,5)     
 2. d  r  m  f (MS steps 1,2,3,4)   
 3. d  r  m  f  s  l (MS Steps 1,2,3,4,5,6)

Sing songs which use major, minor and pentatonic scales and begin to identify them aurally.
	Learning Objectives:

· Pitch can be represented using SOLFA pitch names and hand signs
· Pitch can be represented using stave notation.
· There are many different forms of scale e.g. major, minor, pentatonic, ‘blues’ and each has its own musical characteristics.

Learning Outcomes:

· Continue to demonstrate the relationship between different pitches using SOLFA hand signs and pitch names from these pitch groups: 
             1.  d  r  m  f  s  l ( Major scale steps 1,2,3,4,5,6)   
             2.  m  f  s  l ( Major Scale steps 3,4,5,6)    
             3. s  l  t  d’ ( Major Scale steps 5,6,7,8)
             4. d r m f s l t d’ (Major Scale steps 1,2,3,4,5,6,7,8)
· Continue to read and perform melodic phrases (vocal and instrumental)  using a 3, 4 and 5 line stave ‘ladder’ from these pitch groups:
 1. d  r  m  f  s  l  (Major Scale steps 1,2,3,4,5,6)  
 2. s  l  t  High d’  (Major Scale steps 5,6,7,8)
Sing songs which use major, minor, pentatonic and ‘blues’ scales and identify them aurally.

	Spring 2- Structure and Texture
	Learning Objectives:
· Sounds can be combined in different ways to create different effects.
· Pieces of music are organised in different ways, to give them shape – a beginning, middle and end.
· Phrase is an important element of musical structure and helps to give the music a sense of direction – setting out and arriving.


Learning Outcomes:

· Identify aurally how many sounds (vocal and instrumental) have been combined or organised – one sound, several sounds or many sounds.
· Sing a variety of songs with growing awareness of the overall plan of the music (beginning, middle, end).
· Begin to identify aurally the length of a phrase in a simple song by marking the number of pulse beats
· Begin to feel and show phrase in a simple song e.g. by using an ‘arch’ hand movement out and back, to mark the start of each new phrase.
· Begin to recognise aurally where the rhythm or melody of a phrase is repeated or changed.
· Begin to identify simple structures like verse and chorus (ABAB) and ‘ABA’ (a ‘musical sandwich’).

	Learning Objectives:

· Sounds can be combined in different ways to create different effects.
· Pieces of music are organised in different ways, to give them shape – a beginning, middle and end.
· Phrase is an important element of musical structure and helps to give the music a sense of direction – setting out and arriving.


Learning Outcomes:

· Sing a range of songs as a soloist and in a group in unison / simple harmony (e.g. in a canon or using an ostinato pattern).
· Maintain own melodic line in simple part work with increasing confidence and awareness of the effect created.
· Sing a variety of songs with improving awareness of the overall plan of the music.
· Identify aurally the length of a phrase in a simple song by marking the number of pulse beats
· Feel and show phrase in a song
· Recognise where the rhythm or melody of a phrase is repeated or changed and begin to describe simple changes e.g. ‘’The last note is longer than before.’’
· Identify simple structures like verse and chorus (ABAB) and ‘ABA’ (a ‘musical sandwich’).
· Improvise and compose short pieces showing an awareness of simple structures e.g. Verse and Chorus; AB; ABA

	Learning Objectives:

· Sounds can be layered in different ways to make harmony and create a particular mood or effect.
· A phrase is a melodic or rhythmic pattern, which functions as part of a musical sentence, giving the piece a sense of direction.
· In a song, phrase length is usually determined by the meaning of the words.
· Musical ideas can be improvised, fixed and organised in different ways - composition.

Learning Outcomes:

· Sing a range of songs as a soloist and in a group in unison and simple harmony (rounds and canons, quodlibets, use of ostinato phrases).
· Maintain own melodic line with growing confidence and control.
· Play simple accompaniments to songs using devices like drone and ostinato (rhythmic and melodic).
· Select and combine sounds in simple compositions, to create a particular mood or effect.
· Determine the length of a phrase (number of pulse beats in the phrase) and relate this to the overall structure of a song. 
· Begin to analyse aurally the melodic and / or rhythmic structure of a simple song, noting use of repetition or changes:
e.g. in melodic shape – ‘Phrase 1 goes up but Phrase 2 comes down’; in rhythmic shape – ‘Phrase 1 has the same rhythm as Phrase 3, but the rhythms of 2 and 4 are different’.
· Recognise aurally simple musical structures e.g. canon, round, verse and chorus, ABA and use of devises like drone and ostinato.
· Improvise and compose simple pieces and accompaniments using given structures and devices.

	Learning Objectives:

· Sounds can be layered in different ways to make harmony and create a particular mood or effect.
· Musical ideas can be improvised, fixed and organised in different ways - composition.


Learning Outcomes:

· Sing a range of songs as a soloist and in a group, in unison and 2 / 3 part harmony (rounds and canons, quodlibets, ostinato phrases, simple harmony lines e.g. in 3rds).
· Maintain own melodic line with confidence and control.
· Play simple accompaniments to songs using devices like ostinato and sequence.
· Select and combine sounds in simple compositions, to create a particular mood or effect.
· Determine the length of a phrase (number of pulse beats in the phrase) and relate this to the overall structure of a song. 
· Continue to analyse aurally the melodic and / or rhythmic structure of a simple song or instrumental piece, noting use of repetition or changes and devices like drone, ostinato and sequence.
· Begin to recognise aurally the use of scales – major, minor and pentatonic and note their effect 
·  Recognise aurally simple musical structures e.g. canon, round, verse and chorus, ABA, Rondo ( ABACAD etc) 
· Improvise and compose pieces and accompaniments using given structures and devices.
	Learning Objectives:

· Sounds can be layered in different ways to make harmony.
· Groups of notes played simultaneously – ‘chords’ - can be use to harmonise a melody.
· Musical ideas can be improvised, fixed and organised in different ways - composition.



Learning Outcomes:

· Maintain own melodic line with confidence and control in 2 and 3 part harmony, with some awareness of the different harmonies produced (rounds and canons, quodlibets, ostinato phrases, simple harmony lines e.g. in 3rds).
· Play simple accompaniments to songs using devices like ostinato, simple chords and arpeggio patterns and sequence.
· Begin to show an understanding of how chords are constructed e.g. a simple 3 note triad like ‘d, m, s’ (Major Scale steps 1,3,5)
· Analyse aurally the melodic and rhythmic structure of a simple song or instrumental piece, noting use of repetition or changes and devices like drone, ostinato, and sequence.
·  Recognise aurally simple musical structures e.g. canon, round, verse and chorus, rondo, ABA and AABA
· Continue to recognise aurally the use of different scales – major, minor and pentatonic and note the effect created.
· Improvise and compose pieces and accompaniments using given structures and devices.
· Use notation as a support for creative work and performance.
	Learning Objectives:

· Harmony is produced using many different techniques and devices.
· Musical ideas can be improvised, fixed and organised in different ways – the process of composition.

Learning Outcomes:

· Maintain own melodic line with confidence and control in 2 and 3 part harmony, with awareness of the different harmonies produced (using rounds and canons, drones, ostinato phrases, simple harmony lines e.g. in 3rds).
· Demonstrate an understanding of how chords are constructed e.g. a simple 3 note triad like ‘d, m, s’ (Major Scale steps 1,3,5)
· Identify aurally where chords change within a harmonic framework
and describe the effect of simple cadences (e.g. as  ‘finished’ or ‘unfinished’)
· Play simple accompaniments to songs using devices like ostinato, drone, sequence and simple chords and arpeggio patterns
· Analyse aurally the melodic and rhythmic structure of a simple song or instrumental piece, noting use of repetition or changes and devices like drone, ostinato, and sequence.
·  Recognise aurally simple musical structures e.g. canon, round, verse and chorus, rondo, AABA, theme and variations etc
·  Continue to recognise aurally the use of different scales – major, minor and pentatonic and note the effect created.
· Improvise and compose pieces and accompaniments using given structures and devices.
· Use notation as a support for creative work and performance.

	Summer 1- Pitch and Rhythm
	Learning Objective:

· Pitch is frequency of sound, higher or lower.
· Duration of a sound (or silence) means length - how long or short the sound lasts for.
· Rhythm is a pattern of sounds and silences of different lengths.
· In much music, the rhythm of the piece fits around a steady pulse.
· In a song, the rhythm fits with the syllables of the words.
· The length of a sound (or silence) can be represented using simple written symbols.

Learning Outcomes:

· Follow changing pitch movements with their hands, with some accuracy.
· Use high, low and middle voices with some awareness of how each part of the voice ‘feels’ different.
· Identify aurally longer and shorter sounds (and silences) using voices and percussion.
· Clap back simple rhythmic patterns (phrases) given aurally.
· Identify and mark the pulse and / or the rhythm of a song (tap, clap and use percussion).
· Tap out the rhythm of familiar songs and chants (use two fingers on palm of the hand).
· Use simple written symbols (e.g. Morse Code or SOLFA stick notation) to notate and perform patterns of longer and shorter sounds.

	Learning Objective:

· Pitch can be represented in different ways, e.g. using SOLFA pitch names and hand signs.
· Note lengths and silences can be represented by rhythmic syllables.

· Rhythm can be represented using written notation of different kinds e.g. Morse Code or SOLFA symbols.

· Rhythms can be added to songs to provide effective accompaniments

Learning Outcomes:
· Recognise aurally differences in pitch (higher / lower; big jump/smaller jump/steps) and pitch direction, with growing accuracy
· Continue to explore aurally the relationship between a limited number of pitches and show this e.g. using SOLFA hand signs and pitch names for: 
1. m  s  l  (Major Scale steps 3,5 and 6) 
               2. d  r  m (Major Scale steps 1,2 and 3)

· Recognise aurally and speak e.g. using SOLFA rhythmic syllables for 1 and ½  beat notes – ‘ta’ and ‘te-te’ -  and mark 1 beat rests, to repeat, improvise and compose short rhythmic patterns (4 beat phrases).
· Read, compose and perform short rhythmic phrases ( 1-2 bars in length) e.g. using SOLFA rhythmic symbols for crotchets, quavers and 1 beat rests.
· Perform simple rhythmic accompaniments to known songs using percussion instruments


	Learning Objective:

· Pitch can be represented using SOLFA pitch names and hand signs.
· Note lengths and silences can be represented by rhythmic syllables. 
· Rhythm can be represented using written notation of different kinds. 
· Rhythms can be divided into small sections (bars) according to the ‘meter’ – the grouping of pulse beats e.g. in 2s, 3s, 4s etc
· Rhythms can be added to songs to provide effective accompaniment

Learning Outcomes:

· Recognise aurally differences in pitch, distinguishing more accurately between bigger and smaller jumps (intervals) and steps.
· Begin to demonstrate the relationship between different pitches using SOLFA hand signs and pitch names for these groups:
1.   d  r  m (MS steps 1,2,3)      2.  m  s  l (MS steps 3,5,6)   
 3.  d  m  s  (MS steps 1,3,5)    4. d  r   m  f  s (MS 1,2,3,4,5)
· Read and perform (sing or play) simple melodic phrases using written symbols from the following pitch groups:
        1.   d  r  m (1,2,3)  2.  s  l (5,6)        3.  d  m  s (1, 3, 5)

· Recognise aurally and speak ‘SOLFA’ rhythmic syllables for
2, 1, ½ beat notes and 1 and 2 beat rests (ta-ah, ta, te-te) to copy, improvise and compose short rhythmic phrases.
· Read, perform and compose short rhythm patterns 1-2 bars in length, using written rhythmic symbols for minims, crotchets, quavers and rests, in Simple Time ( 2 beats and 4 beats in a bar)
· Identify aurally ST meters of 2,3 and 4 beats in a bar
· Devise and perform simple rhythmic accompaniments to known songs using percussion instruments.
	Learning Objective:

· Pitch can be represented using SOLFA pitch names and hand signs
· Pitch can be represented using written symbols e.g. stave notation using a ‘ladder’ system.
· Melodies are constructed using pitched patterns called scales.
· Note lengths and silences can be represented by rhythmic syllables. 

· Rhythm can be represented using written notation of different kinds. 
· Rhythms can be divided into small sections (bars) according to the meter
· Rhythms can be added to songs to provide effective accompaniment
· Rhythm can be combined with pitch to make melody and provide harmonic accompaniments

Learning Outcomes:

· Recognize aurally differences in pitch, distinguishing between smaller and larger intervals (steps and leaps).
· Continue to demonstrate the relationship between different pitches using SOLFA hand signs and pitch names from these pitch groups: 
               1.  d  m  s ( Major Scale steps 1,2,3)   
               2.  d  r  m  f (Major Scale steps 1,2,3,4) 
               3. d  r  m  f  s  l (Major Scale steps 1,2,3,4,5,6)

· Begin to read and perform (vocal and instrumental) short melodic phrases using a simplified ‘ladder’ system ( 2 or 3 line stave) from these pitch groups:
 1.  d  m  s  (MS steps 1,3,5)    
 2.  d  r  m  (MS steps 1,2,3)     
 3. m  s  l  (MS steps 3,5,6)

· Explore the Pentatonic Scale – d  r  m  s  l  (MS steps 1,2,3,5,6) -  in simple melodic pieces and compositions (vocal and instrumental).

· Recognize aurally and speak rhythmic patterns e.g. using combinations of SOLFA rhythmic syllables: ta-ah, ta, te-te, ti-ri-ti-ri and 1 and 2 beat rests. 
· Improvise and compose rhythmic patterns 1- 2 bars in length and combine these to make longer phrases.
· Read and perform rhythmic patterns e.g. using simple combinations of SOLFA written rhythmic symbols for: 
              2, 1, ½ and ¼ beat notes and 1 and 2 beat rests.
· Identify aurally Simple Time of 2,3 and 4 beats in a bar
· Begin to combine rhythmic patterns with pitch to create simple melodies and provide harmonic and percussive accompaniments (vocal and instrumental)



	Learning Objective:

· Pitch can be represented using SOLFA pitch names and hand signs.
· Pitch can be represented using written symbols e.g. stave notation using a ‘ladder’ system.
· There are many different forms of scale e. g major, minor, pentatonic and each has its own musical characteristics.
· Note lengths and silences can be represented by rhythmic syllables. 

· Rhythm can be represented using written notation of different kinds. 
· Rhythms can be divided into small sections (bars) according to the meter

· Rhythms can be added to songs to provide effective accompaniment
· Rhythm can be combined with pitch to make melody and provide harmonic accompaniments

Learning Outcomes:

· Continue to demonstrate the relationship between different pitches using SOLFA hand signs and pitch names from these pitch groups: 
              1.  d Low s (Major Scale steps 1 and low 5)     
              2.  d  r  m  f  s  l (Major Scale steps 1,2,3,4,5,6)  
              3. s  l  t  d’ (Major Scale steps 5,6,7,8)

· Begin to read and perform short melodic phrases (vocal and instrumental) using a simplified ‘ladder’ system ( 3 line stave) from these pitch groups:
 1.  d  m  s  (MS steps 1,3,5)     
 2. d  r  m  f (MS steps 1,2,3,4)   
 3. d  r  m  f  s  l (MS Steps 1,2,3,4,5,6)

· Sing songs which use major, minor and pentatonic scales and begin to identify them aurally.

· Recognize aurally and speak rhythmic patterns e.g. using combinations of SOLFA rhythmic syllables: ta-ah-ah-ah, ta-ah-ah, ta-ah, ta, te-te, ti-ri-ti-ri and rests. 
· Improvise and compose rhythmic patterns 2 bars in length and combine these to make longer phrases, in ST meters of 2,3 and 4
· Read and perform rhythmic patterns e.g. using simple combinations of SOLFA written rhythmic symbols for: 4, 3, 2, 1, ½  and ¼  beat notes.
· Combine rhythmic patterns with pitch to create simple melodies and accompaniments (vocal and instrumental). 
· Begin to combine rhythm / pitch notation using a simplified stave (2 or 3 lines) to compose and perform short phrases (vocal and instrumental).


	Learning Objective:

· Pitch can be represented using SOLFA pitch names and hand signs
· Pitch can be represented using stave notation.
· There are many different forms of scale e.g. major, minor, pentatonic, ‘blues’ and each has its own musical characteristics.
· Note lengths and silences can be represented by rhythmic syllables. 

· Rhythm can be represented using written notation of different kinds. 
· Rhythms can be divided into small sections (bars) according to the meter.
· Pulse beats can be divided into 1/3rds, to make ‘Compound Time’ ( e.g. 6/8, 9/8/, 12/8)
· Rhythms can be added to songs to provide effective accompaniment
· Rhythm can be combined with pitch to make melody and provide harmonic accompaniments

Learning Outcomes:

· Continue to demonstrate the relationship between different pitches using SOLFA hand signs and pitch names from these pitch groups: 
             1.  d  r  m  f  s  l ( Major scale steps 1,2,3,4,5,6)   
             2.  m  f  s  l ( Major Scale steps 3,4,5,6)    
             3. s  l  t  d’ ( Major Scale steps 5,6,7,8)
             4. d r m f s l t d’ (Major Scale steps 1,2,3,4,5,6,7,8)
· Continue to read and perform melodic phrases (vocal and instrumental)  using a 3, 4 and 5 line stave ‘ladder’ from these pitch groups:
 1. d  r  m  f  s  l  (Major Scale steps 1,2,3,4,5,6)  
 2. s  l  t  High d’  (Major Scale steps 5,6,7,8)
· Sing songs which use major, minor, pentatonic and ‘blues’ scales and identify them aurally.

· Recognize aurally and speak rhythmic patterns e.g. using combinations of SOLFA rhythmic syllables: ta-ah-ah-ah, ta-ah-ah, ta-ah, ta, te-te, ti-ri-ti-ri  and rests. 
· Recognise aurally simple syncopated rhythms e.g. te-ta-te 
· Improvise and compose rhythmic patterns 2+ bars in length, using meters of 3 and 4 and combine these to make longer phrases
· Identify aurally Compound Time e.g. 6/8 ( 6 quavers in each bar) 
· Read and perform rhythmic patterns e.g. using simple combinations of SOLFA written rhythmic symbols for:  4, 3, 2, 1, ½  and ¼  beat notes.
· Combine rhythmic patterns with pitch to create simple melodies (vocal and instrumental). 
· Combine rhythm and pitch notation using a stave (3, 4 or 5 lines) to compose and perform short phrases (vocal and instrumental).


	Summer 2- Dynamics and Timbre 
	Learning Objectives:

· Dynamics means volume of sound – loud or soft - and degrees of dynamic - louder / softer; getting louder / getting softer etc
· Changes in dynamics are used to add contrast or create a particular effect.
· Different sound sources produce different sound qualities – every instrument has its own unique ‘voice’ e.g. a violin sounds different from a trumpet; Dan’s voice sounds different from Sarah’s etc.
· An instrument can make a range of different sounds.
· 

Learning Outcomes:
· Recognise aurally simple changes of dynamics in a song or instrumental piece ( loud  / medium  / soft; sudden / gradual)
· Sing songs expressively using appropriate changes in dynamics to add expression and make sense of the lyrics (bring the story to life).
· Play simple percussion instruments with growing control using a range of dynamics ( loud, soft, getting louder / softer)
· Begin to recognise and name different sound sources and describe them using appropriate vocabulary e.g. wobbly, squeaky, rough etc. 
· Begin to identify how a sound has been produced e.g. by blowing, plucking, tapping, shaking etc.
· Use percussion instruments and voices in different ways with growing awareness of the effect created.


	Learning Objective:

· Changes in dynamics are used to add contrast or create a particular effect.
· Different sound sources produce different sound qualities.  
· An instrument can make a range of different sounds depending on how it is played.

Learning Outcomes:

· Recognise aurally changes of dynamics in a song or instrumental piece ( loud/medium/soft; sudden / gradual)
· Sing songs and play percussion instruments with improved control using a wider range of dynamics and gradations
· Sing songs expressively using appropriate changes in dynamics e.g. to add expression ad emphasise or make sense of the lyrics.

· Recognise and name different class room percussion instruments.
· Begin to recognise and name different orchestral instruments according to ‘family’ – brass, wind, strings, and percussion.
· Describe an instrumental / vocal sound using appropriate vocabulary.
· Compose simple pieces to create a specific mood or effect.
	Learning Objective:

· Dynamics are expressive elements in music that are used to achieve particular effects and moods.
· Every voice / instrument has its own unique sound qualities.
· Sounds can be selected and combined to produce a particular effect, mood or feeling.
· 

Learning Outcomes:

· Identify aurally how and why a range of dynamics effects have been used in a piece (song or instrumental) and make choices about the use of dynamics in simple compositions.

· Distinguish aurally between different sounds (vocal and instrumental) using appropriate descriptive vocabulary.
· Select appropriate sounds in simple compositions and to accompany known songs.
· Use own voice / instrument in different ways with increasing control.
· Use voice expressively in songs with some awareness of effect created.
	Learning Objective:

· Dynamics are expressive elements in music that are used to achieve particular effects and moods
· Every voice / instrument has its own unique sound qualities.
· Sounds can be selected and combined to produce a particular effect, mood or feeling.


Learning Outcomes:

· Continue to use dynamics expressively in performances and compositions (vocal and instrumental) with good control and awareness of their effect.
· Identify aurally how and why dynamics have been used in compositions, using appropriate musical and descriptive  vocab.
· Distinguish specifically between different sounds (vocal and instrumental) using appropriate descriptive vocabulary.
· Select appropriate sounds in compositions and to accompany known songs.
· Use own voice / instrument in different ways with good control.
· Use voice expressively in songs with awareness of effect created.
	Learning Objective:

· Dynamics are expressive elements in music that are used to achieve particular effects and moods.
· Timbre is an expressive element in music that is used to achieve particular effects and moods.

Learning Outcomes:
· Use a wide range of dynamic contrast expressively in performances and composition (vocal and instrumental) with good control and awareness of their effect.
· Identify aurally and using simple notation how and why dynamics have been used in compositions, using appropriate musical and descriptive  vocabulary
· Continue to use the elements expressively in performances and composition with control and awareness of their effect.

	Learning Objective:

· Dynamics are expressive elements in music that are used to achieve particular effects and moods.
· Use a wide range of dynamic contrast expressively in performances and composition (vocal and instrumental) with good control and awareness of their effect.
· Timbre is an expressive element in music that is used to achieve particular effects and moods

Learning Outcomes:

· Identify aurally and using simple notation how and why dynamics have been used in compositions, using appropriate musical and descriptive  vocabulary
· Describe and compare different kinds of music using appropriate musical and descriptive vocabulary.
· Create and perform music that meets intentions and combines sounds imaginatively with awareness and understanding.
· Describe and compare different kinds of music using appropriate musical vocabulary.
· Create and perform music that meets intentions and combines sounds imaginatively with awareness and understanding.



The Key Stage One curriculum builds on the foundation work completed throughout Early Years. The following progression highlights ‘expected’ level for areas of the Music curriculum for EYFS. 
	Communication and Language
	Physical Development
	Expressive Arts and Design
	
	

	· Remember and sing a large repertoire of entire songs inc. nursery rhymes
· Listening with increased attention to sounds
· Respond to what they have heard expressing their thoughts and feelings
Reception
· All the above plus:
· Learning rhymes and poems
· Combine different movements with ease and fluency.
· Sing a range of well-known nursery rhymes and songs.
· Perform songs, rhymes, poems and stories with others, and (when appropriate) try to move in time with music.
	· Use large muscle movements to wave flags and streamers, paint and make marks

Reception
All of the above plus:
· Combine different movements with ease and fluency.
[bookmark: _GoBack]
	· Sing the pitch of a tone sung by another person (pitch match)
· Sing the melodic shape of familiar songs
· Create their own songs or improvise around one they already know
· Play instruments with increasing control to express their feelings. 
Reception
· All the above plus:
· Explore, use and refine a variety of artistic effects to express
their ideas and feelings.
· Return to and build on their previous learning, refining ideas
and developing their ability to represent them.
· Create collaboratively sharing ideas, resources and skills.
· Listen attentively, move to and talk about music, expressing their feelings and responses.
· Sing in a group or on their own, increasingly matching the pitch and following the melody.
· Explore and engage in music making and dance, performing solo or in groups.
	
	


 	 












 	 

